Collaborative Annotation: Connecting with Texts
Using a Reading Apprenticeship Framework
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Tools: Google Docs & Hypothes.is

Student survey responses
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Show me a hero and I'll write you
a tragedy.
-F. Scott Fitzgerald

| think all of us have a hero and a
villain in us.
-Anson Mount, actor




“‘Reading Apprenticeship [RA] is a research-validated
approach for improving subject area literacy in middle school,
high school, and community college.

In California, the statewide California Community College
Success Network (3CSN) sponsors Reading Apprenticeship
events and faculty scholarships to participate in Reading
Apprenticeship professional development.”

Learn more at http://ra.3csn.ora/

@ READING APPRENTICESHIP®
PROJECT



http://ra.3csn.org/

To gain critical
literacies in a subject,
literacy instruction
should aim to engage
students in four key
areas:

e Personal

e Social

e Cognitive

e Knowledge

One key strategy is
“talking to the text” (or,
annotating both
cognitively and
metacognitively).

THE READING APPRENTICESHIP® FRAMEWORK
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We have noted key parallels
with the DE frameworks,
such as the OEIl and QM
rubrics, as well as the
Peralta Online Equity Rubric,
and the RA Framework.
Effective practices in online
instruction include ensuring
that students have
meaningful interaction with:

e Instructor

e Peers

e Course materials.

Both RA and DE frameworks
utilize research that
recognizes the personal and
social aspects of cognitive
development and disciplinary
learning.



Title 5: Student-to-student interactions

(a) Any portion of a course conducted through distance education
includes regular effective contact between instructor and students,
and among students, either synchronously or asynchronously,
through group or individual meetings, orientation and review
sessions, supplemental seminar or study sessions, field trips,
library workshops, telephone contact, voice mail, e-mail, or other
activities.

Learn more: @ONE'’s quide for student-to-student interactions

@one

ONLINE NETWORK OF EDUCATORS



https://onlinenetworkofeducators.org/2019/05/23/student-student-interactions-pd-guide/
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Transcript of “Carol Anderson: White Rage”

Interviewer Evelyn Brooks Higginbotham: If you could give some examples because one of
the rich characteristics of the book [White Rage by Carol Anderson] is your command of history,
and you show a long history of presumptions that black people are asking for quote “special
treatment.” And what they're really asking for are constitutional rights.

And one of the examples that you use is literally right after a Reconstruction -- right after the
Civil Rights Act of 1875 -- which was shepherded by our Senator from Massachusetts Charles
Sumner. Now we, for the first time, had a law that would give us progress and by 1883, of
course, you know that was struck down. Share that about Justice Bradley.

And the other thing is, just the way advocates for quote “colorblind” -- because it's amazing to
me the way the supporters of equality in the 19th century used “colorblind” quite differently in its
connotation than today.

Historian Carol Anderson: One of the things that struck me, you know, Mark Twain
supposedly said “History may not repeat itself, but it sho do rhyme.” | was struck by the rhythms
that | kept seeing over and over that had the same resonance, the same cadence. It might
have a bit of a different pitch, but it was the same beat.

And so the first time | saw this -- “they're asking for special treatment” -- | went Wow because
this was an opinion of Justice Bradley, | think in 1883. And I'm going, okay, so we've just come
out of slavery and Reconstruction that was barely reconstructed. We are now in this really kind
of nether land where the Supreme Court is beginning to pull back and erode all of the laws that
the Radical Republican Congress -- and | know, didn't it feel good to say “Radical” Republican
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Higginbotham is summarizing
Anderson’s interpretation of
Reconstruction era race relations. After
watching the video, is this how you
would summarize it?

* 0ct 17,2018

After watching the video, yes this is
exactly how | would summarize it
because to most people it does look like

Show more

Elizabeth du P...
4:33 PM May 29
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Activity: Students use
the commenting tool in
Docs to annotate
transcripts from
YouTube videos. Liz
scaffolds with prompts.

Benefits: Deeper
interaction with videos.
Uncover student
assumptions about the
content before | provide
my interpretation.
Mobile-friendly.

Tips: Set up through
Canvas Collaborations.
Students log in to
Google. Only works with
text that can be copied
or typed. Find
transcripts in YouTube
via “Open transcript.”



Interpretation assignments

Which of the following statements do you agree with regarding the weekly
Interpretation assignments.

Select only the statements that you agree with. (Select all that apply.) Student
survey
| did not complete enough of these 0% I »
activities to form an opinion. resu ItS

The videos were engaging. 12 80 %
respondents

The Google Doc activities were 11 7%

engaging. respondents

These assignments were beneficialtomy 11 o

learning. respondents

These assignment should be used again 11
in future classes. respondents

Technologically, using Google Docs were 10
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Hypothesis as a tool to
analyze scholarly articles

WTF Moment of History Extra Credit (10 points)

Home Instructions

Announcements

Modules There are times when you read information about history and it makes you realize that there are WTF moments in
history. These are moments when horrible, disgusting, unusual things occur without truly rational or justifiable

Chat purpose.

Grades For extra credit, skim this academic journal article and identify 3 WTF moments of History. You will highlight the
Syllabus line or lines that you think are WTF moments by highlighting. Then, annotate the selection by write 2-3 sentences
of why this is a WTF moment.
Google Drive : 2 x < . 3
The instruction video below will guide you through this process.
ConferZoom

WTF Moment of History Extra Credit
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Hypothesis as a tool to
analyze scholarly articles
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Childhood and Sexual Identity under Slavery 381

[I

Although slave children were often deprived of sexual knowledge, it is
not necessarily true that they were shielded from the social realities evi-
dent in slavery. Testimony in the slave narratives reveals systematic and
deliberate degradation and discipline designed to prepare the youth for
a life of perpetual slavery. This pattern of abuse had implications for is-
sues of development, autonomy, individuality, identity, personality,
and sense of self. Na'im Akbar writes, “The shrewd slave-makers were
fully aware that people who still respected themselves as human beings
would resist to the death the dehumanizing process of slavery. There-
fore, a systematic process of creating a sense of inferiority in the proud
African was necessary in order to maintain them as slaves. This was done
by humiliating and dehumanizing acts such as public beatings, parading
them on slave blocks unclothed, and inspecting them as though they
were cattle or horses.”3® Much of the degradation that Akbar writes
about involves manipulating any sense of positive regard related to sex-
uality. Some of the manipulation involved repressing information. Chil-
dren for the most part were not told their birthdays; even when the
information was available they felt that their owners deliberately refused
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Jonathan Lai

This is a WTF moment because of how disturbing this is to me
that they made children eat like pigs. This is very humanizing
and | can only imagine how they felt growing up.
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Isabela Gray

This moment was WTF because it shows the knowledge that
the kids did not recive from slave masters about themselves to
make them not feel like people. The masters refused to tell
them their birthdays, maybe because they were trying to
dehumanize the children. Making the children eat like animals is
also a form of dehumanization too.
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By using community annotation tools, such as Hypothes.is, students can work with
a text, online, in all four RA Framework dimensions

— ENGL 101-1308 > Modules

Spring 2019
Home

| Moles |
Announcements
Grades
Syllabus
GCC Library
ConferZoom
NameCoach
Bulletin

Free Online
Tutoring

Pisces
People

Attendance « Previous

> Week Thirteen Module > Literacy Narrative Example

Automatifis
cannot remember the plot, nor the means by which [0"* "
is this: | was 3 years old, a Spokane Indian boy living \..... !
Reservation in eastern Washington state. We were po g /
usually managed to find some minimum-wage job or anow
reservation standards. | had a brother and three sisters. 1+
paychecks, hope, fear and government surplus food.

My father, who is one of the few Indians who went to Catl
reader of westerns, spy thrillers, murder mysteries, gangste
anything else he could find. He bought his books by the pol
Salvation Army and Value Village. When he had extra i 2
supermarkets, convenience stores and hospital gift shops.
were stacked in crazy piles in the bathroom, bedrooms and
inspired creative energy, my father built a set of bookshelve
assortment of books about the Kennedy assassination, 2
23-book series of the Apache westerns. My father loved bo
aching devotion, | decided to love books as well.

| can remember picking up my father's books before | =

maoths farainn hot | otill tha avant #aman

ENGL 101 - Freshman Engl... QNN e-

Bethany Barajas

bought his books by the pound at Dutch's Pawn Shop, Goodwill,
Salvation Army and Value Village. When he had extra mor ... More

Even though there was not much money in the house, there is al-
ways a way of getting the knowledge you want from books.
Doesn't matter what store you get it from,a book is a book and
you will still get to experience the same feelings.

Hide replies (1) «
~ Julie Gamberg May 22

Good point! I'm curious ... why do you think Alexie includes
this detail. What other points do you think he might have been
trying to make, or what else was he communicating about his
family?
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Student Survey Responses to Hypothesis

How did you access this Hypothesis activity?
13 responses

How satisfied are you with this technology's ease of use?

13 responses
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Student Survey Responses to Hypothesis

It saves time and so practical

I've used this is previous classes and it made it easy to interact online with
the class and class material being an online course.

| think that the Hypothesis works best for people who can’t show to class,
and too busy with their life to leave a room to attend a class. | feel like you
don't get to interact with people as much as a physical classroom session,
but you get to learn the same material.



| would use it as a studying mechanism.

| think it's a good way to interact with students and be able to see their
annotations as well. | would like to use this in my political science
classes because | think it would be helpful.

It might be a better alternative to discussions for forums. For one, we'd
have to read the content in order to actually contribute/participate.

Hypothesis activity is interactive and fun as well as a great learning
opportunity



Try out Hypothesis now (outside of Canvas)!

1. Sign up at hitps://web.hypothes.is/start/.

2. Install the Chrome extension

3. Go to https://bit.ly/2ZRmw44F ...or try a random website
and see if there is a public discussion going on!

Try out Google Docs:

Open this link https://bit.ly/2\WWuA1Ca in a browser or the
Google docs app.



https://web.hypothes.is/start/
https://bit.ly/2Rmw44F
https://bit.ly/2WuA1Ca

Teacher resources

Canvas Guides:
What are Collaborations?
How do | create a Google Docs collaboration?

Hypothesis:
Pilot program information
LMS integration

For ideas: Katie Datko, "Leveraging Technology to
Create Social Readers," Educause (2018) continued...



https://community.canvaslms.com/docs/DOC-10722-67952720327
https://community.canvaslms.com/docs/DOC-12801-4152719673
https://drive.google.com/file/d/1R1ZzqE8mAJrQ1JM45KGGNIPoCleStzOz/view
https://web.hypothes.is/education/lms/
https://er.educause.edu/articles/2018/8/leveraging-technology-to-create-social-readers
https://er.educause.edu/articles/2018/8/leveraging-technology-to-create-social-readers

Teacher resources (cont.)

Data & scholarly work about annotations and collaborative annotations:

Catherine C. Marshall, Annotation: from paper books to the digital library

Carol Porter-O’'Donnell, Beyond the Yellow Highlighter: Teaching
Annotation Skills to Improve Reading Comprehension

Joanna Wolfe, Effects of Annotation on Student Readers and Writers

WestEd’'s Reading Apprenticeship Framework

WestEd’'s Reading Apprenticeship Data



http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.29.2013&rep=rep1&type=pdfhttp://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.29.2013&rep=rep1&type=pdf
https://www.jstor.org/stable/4128941?seq=1#page_scan_tab_contents
https://www.jstor.org/stable/4128941?seq=1#page_scan_tab_contents
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.91.5949&rep=rep1&type=pdf
https://readingapprenticeship.org/our-approach/our-framework/
https://readingapprenticeship.org/featured-projects/project-readi/

